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HPLS Comprehensive Needs Assessment

PART 1

Title I Ha:san Grant History

School-wide Planning Team Original Members:  


Michael Norris, Sylvia Hendricks, Jennifer Garcia, Alex Mendez, and Jessica Estrada

Summary of the Initial Findings of the 1st Planning Team’s Needs Assessment

Identified needs:

1) certain types of professional development

a) instructional methods

b) technology training/integration

c) highly qualified staff

d) peer observation

e) O’odham language and culture

f) Drug awareness

g) Protocol

h) School policy/procedure

2) Professional development opportunity

a) week long training

b) AEPA assessments

c) College courses

d) Weekly professional development

e) Professional development budgets

f) Professional development guest speakers

g) Conferences, workshops, trainings

3) Drug prevention education

4) Improvement of individual student attendance

5) Higher proficient and excelling scores on AIMS and other standardized tests

6) Higher graduation rates

7) Better preparation for students in Math and English primarily

8) Preparation for college

9) Assistance in helping families prepare their student for college (i.e. family resource nights)

Parental Needs

1) Regular opportunities to discuss important issues with school administrators and students

2) Monthly communications are useful

3) Evening parent meetings and conferences due to commute from Sells, Arizona or Pascua to Tucson, Arizona for school and/or for conferences to be held in Sells, Arizona

4) Training and educational opportunities

Data had included: professional development feedback, student pass rates, school accountability ratings, student achievement, and researched-based professional development planning.  

Title I Present

The School wide planning team will invite the Ha:sañ Parent Committee to participate. It  shall consist of between five (5) and seven (7) members, consisting of a majority representation by parents of currently enrolled Indian students, at least one (1) teacher and at least one (1) current Indian student from the secondary school, serving renewable two-year terms. The school directors will also be part of the committee. At present the committee consists of:

1. Ms. Maria Gary-Parent

2. Ms. Miriam Shaw-Parent

3. Mr. Lionel James-Parent

4. Ms. Bianca Villa-Parent

5. Ms. Erewyn Remington-Teacher

6. An HPLS student

7. Mr. Jerry Olivas-Director HMS

8. Mr. William Rosenberg-Director HPLS

Part 2

Vision

Ha:san Preparatory and Leadership School (HPLS) is designed to serve as an academically rigorous, bicultural and community-based high school for Native youth.  Our central program goals for School Reform are to:

1) Improve student academic performance, especially in the areas of Mathematics and Reading 

2) Identify ELL students and assist teachers in obtaining professional development, information and resources for increasing language proficiency for all students

3) Implement opportunities for Native students to practice behaviors needed for post-secondary education (i.e. approaching and asking professors for help, attaining to a graduation plan, planning, study skills, maintaining good attendance, social strategies, exposure to college life, interaction with Native college students, and self-monitoring achievement)

4) Involve parents and families in the educational process of their HPLS student

5) Increase opportunities for staff to attend professional development that would enhance areas of: test data analysis, drug awareness, involving parents, Tohono O’odham and Native American language and culture, and working with students with special needs (at-risk, ELL, special education, gifted and talented).

6) Provide alternate learning opportunities for students who need credit recuperation or challenge course work through the Novel Stars online accredited program sponsored by Indian Education and other budgeted funds.

Components of Vision – Identified Priorities

1) 1st Block Academic Support & Math Lab Courses

2) Professional development in identifying ELL students and strategies for facilitating content and increasing literacy and language proficiency for all students

3) Individualized Study Plan annual meetings with parents, students, and class advisors to communicate graduation status; AIMS, Terra Nova, and other testing results; and attendance concerns

4) Professional development in identified areas, including the continuing process of developing an educational program with challenging academic rigor

5) The school will meet will form a committee consisting of an administrator, teachers, and parents that will meet to look at the selection, use and interpretation of the school based assessments.

6) The school will design and implement a well-defined process to identify students experiencing difficulty mastering the State’s standards.

7) The school will design and implement a timely, effective strategy to provide additional assistance to students experiencing difficulty mastering the State’s standards.

8) The school encourages teachers to use thematic, integrated instruction, designed to accommodate the needs of various learning styles.

Part 3

HPLS School Profile

Student Needs

     Communication of Goals

Measurable goals for achievement are communicated to students, parents, and their families in ISP meetings, special mail-outs, and other ways as indicated in the parent involvement plan.  Teachers receive communication on measurable goals in weekly teacher meetings and professional development sessions.

     Identification of Individual Student Needs

HPLS has been a leader in this area concerning Tucson and Arizona schools.  Much talk has been given in the past two years of this need in Arizona schools, and HPLS has had a process in place before the need was identified by many other schools.  The school identifies individual student needs by conducting annual Individualized Study Plan (ISP) meetings with parents and family members.  

HPLS also conducts a number of surveys throughout the year and solicits feedback from parents informally at school events, then documents the feedback through weekly staff meetings.  Informal identification of needs is also addressed during “Student Concerns” time in weekly teacher meetings where behaviors, problems, and needs are addressed and problem solved.

	Student Demographics
	Indicators

	Enrollment


	Mostly Native American students from various Arizona tribes, primarily Tohono O’odham and Pasqua Yaqui

Population 2005-2006 141.1000

Population 2006-2007 147.9500

Population 2007-2008 149.4575

Population 2008-2009 137.7900

Population 2009-2010 142.9225

	Special Services Enrollment
	SPED 2005-2006 15.900

SPED 2006-2007 24.300

SPED 2007-2008 18.500

SPED 2008-2009 20.300

SPED 2009-2010 22.738

	Daily Attendance
	ADA 2005-2006 122.9001

ADA 2006-2007 133.1174

ADA 2007-2008 137.4050

ADA 2008-2009 121.5051

ADA 2009-2010 123.6125

	Mobility Rates

Drop Out Rates

Stability Rates

Graduation Rate (AYP)

% of Students Accepted to Post-secondary Schools
	MOBILITY

Transfer Rate 2005-2006 (non-incoming, regular freshman)

    Incoming -  no data

    Outgoing -  no data

Transfer Rate 2006-2007

    Incoming –no data

    Outgoing –

Known Drop Outs 2005-2006 = 8 @ 5.7%

Known Drop Outs 2006-2007 = 0 @ 0% 

Known Drop Outs 2007-2008 = 2 @ 1.3% 

Known Drop Outs 2008-2009 = 7 @ 5.1% 

Known Drop Outs 2009-2010 = 8 @ 5.6%

STABILITY

% of Students remaining in cohorts 2005-2006 – no data

% of Students remaining in cohorts 2006-2007 – no data

GRADUATION RATE

    2009 – 64%

COLLEGE ACCEPTANCE RATE AT ACREDITED INSTITUTION IN OR OUT OF STATE/COMMUNITY COLLEGE/TRADE INSTITUTION

   2008 >90%

   2009>90%

	Socioeconomic status
	2005-2006 64% of students on free or reduced lunch

2006-2007 ??% of students on free or reduced lunch

2007-2008 55.5% of students on free or reduced lunch

2008-2009 46.4% of students on free or reduced lunch

2009-2010 81.9% of students on free or reduced lunch

Tohono O’odham reservation statistics:

Parent’s household income:  Average nonfarm private-sector payroll per employee in the Tohono O’odham area in 2004 was only $21,700 — 40 percent less than the national average, 32 percent less than the state average, and 25 percent less than the regional average.

Unemployment rates:

Total employment in the Tohono O’odham Reservation is estimated to have been approximately 2,600 in 2004. Total employment was 363 per 1,000 residents — 15 to 24 percent less than the national and state averages.  Government employment in the Tohono O’odham Reservation in 2004 was approximately 1,925, accounting for nearly three-fourths of all employment in the area.  (AZ Department of Congress, 2008).

*See attachments for full results of demographic information for Sells, Tohono Indian Reservation, Pascua Yaqui Indian Reservation, and Tucson, Arizona

	  Student Behavior
	2006-2007 Discipline Report (attached)

	Limited English Proficiency
	% of LEP Students 2005-2006 6.1%

% of LEP Students 2006-2007 6.1%

% of LEP Students 2007-2008 4.7%

% of LEP Students 2008-2009 0.2%

% of LEP Students 2009-2010 5.3%


Student Statistics Table 2

	Academic Performance

SPRING 2005

(Cohort 2007 Sophomores)
	% Proficient on 1st try Spring 2005 (non-IEP students)

    Reading – 48

   Writing – 59

   Math – 18

% Proficient on 1st try Spring 2005 (all students)

    Reading – 48

   Writing – 59

   Math – 18

	Academic Performance

SPRING 2006

(Cohort 2008 Sophomores)
	% Proficient on 1st try Spring 2006 (non-IEP students)

    Reading – 34

   Writing – 41

   Math – 11

% Proficient on 1st try Spring 2006 (all students)

    Reading – 34

   Writing – 41

   Math – 11

	Academic Performance

SPRING 2007

(Cohort 2009 Sophomores)
	% Proficient on 1st try Spring 2007 (non-IEP students)

    Reading – 51

   Writing – 41

   Math – 18

% Proficient on 1st try Spring 2007 (all students)

    Reading – 51

   Writing – 41

   Math – 18

	Academic Performance

SPRING 2008

(Cohort 2010 Sophomores)
	% Proficient on 1st try Spring 2008 (non-IEP students)

    Reading – 43

   Writing – 35

   Math – 13

% Proficient on 1st try Spring 2008 (all students)

    Reading – 43

   Writing – 35

   Math – 13

	Academic Performance

SPRING 2009

(Cohort 2011 Sophomores)
	% Proficient on 1st try Spring 2009 (non-IEP students)

    Reading – 60

   Writing – 43

   Math – 31

% Proficient on 1st try Spring 2009 (all students)

    Reading – 60

   Writing – 43

   Math –31


Longitudinal Data – See aggregated data on AIMS rates (attached)

     Significant Disciplinary Dilemmas

Needed information and education on alcohol prevention can be facilitated during 3rd Block Academic Support by accessing resources in the students’ community.  Some significant instances of severe infractions of the school Conduct Code have involved the consumption of alcohol on and off campus.  This does constitute and area of concern for discipline.

     Intervention Process

The HPLS intervention process in place ensures that students’ educational needs are met in a timely manner through the enforcement of a tri-leveled Conduct Code published and accepted by student and parent signature in the Student/Parent Handbook annually.  Severe infractions of the Conduct Code are handled through a Due Process hearing with parent, student, and an independent hearing officer who submits a recommendation to the school board for a final declaration on the student’s enrollment status.  Teachers, parents, the student, and administrators are all involved in giving their statements and recommendations to the hearing officer.

In the rare case a teacher did not facilitate the necessary education or documentation for providing a standards-based education, an intervention process is in place to help that teacher through a teacher improvement plan.

     Non-Academic Group Successes

The HPLS student community has had many individual and group successes that are non-academic.  The traditional singing group has become well-known amongst the O’odham traditional singing community.  This group has been invited to many functions in and outside of Tucson and Sells, Arizona.  

Students also demonstrate and display their individual and cultural talents, both academic and non-academic at the annual Academic Showcase.  HPLS alumni are inclusive of many Arizona Daily Star recognitions, as well as alumni who have been recipients of well-respected humanitarian awards for youth.  All of these talents that extend themselves beyond the classroom are kept in a portfolio by the student and developed into a portfolio in his/her College Prep course his/her junior year, and subsequently, his/her Senior Capstone course during the senior year.

Other notable successes are the many student-organized events that occur throughout the year.  

Curriculum and Instruction

     Curricular Alignment to Arizona State Academic Standards

Each class’ curriculum is aligned with the State’s academic content standards in all areas.  High expectations in O’odham Language and Traditional Art (subjects for which the State has not established standards for) use adapted standards from other areas to hold themselves accountable in providing an education that upholds high standards.  

Teachers at HPLS have not only participated in the curriculum alignment process, but pioneered, documented, and updated the process from the beginning of the school’s history to date.  The school provides standardized lesson plan formats that are flexible in choice and design to help teacher facilitate an aligned curriculum.

Many of the instructional materials used in the school are teacher-created.  HPLS provides up-to-date textbooks in Math and Test Preparation.  Up-to-date materials are continually developed and documented in all subject areas through yearly curriculum portfolios.  There is an evaluation system built into the teacher documentation system that ties into the Arizona Teacher incentive pay and also into yearly teacher evaluations that holds teachers accountable for this item.

     Scientifically-based Research to Support Curriculum & Instructional Program

Periodic professional development is provided in this area.  Research has been routinely been facilitated using protocols to constructively evaluation curriculum throughout the year, as well as receive direct instruction on research-based curricular support.

Professional development is routinely provided in these areas and opportunities for outside-of-school professional development is facilitated weekly and teachers have a budget in which he/she can participate in PD outside Ha:san.

     Assessment Instruments

Freshman receive a school-developed, diagnostic screening in reading, writing, and mathematics that helps “flag” students who may illustrate signs of academic delay of concept or learning.  If a freshman student is identified as potentially needing help, he/she is given additional screening by the Special Education department and records are more adamantly scrutinized for prior participation in a Special Education program.

Routine assessment instruments include:  growth portfolios in courses, project-based evaluations, interdisciplinary studies in which student is evaluated by more than one teacher and content area, and assessment through standardized test scores (AIMS, Terra Nova, SAT, ACT, ASVAB, etc.)

Teachers play a roll in facilitating and evaluating freshman screenings.  Teachers also participate in dissemination of AIMS scores and other standardized test score professional development/strategy sessions bi-annually.

Assessment results are used to make instructional decisions and to evaluate student curricular needs.

     Technology

Technology is available to all students in the school computer lab.  Students are encouraged to use the lab to help them with homework and research needs during the 3rd block Academic Support.  Technology is often used in all courses for the development of projects, portfolios, and other school-wide events.  Teachers integrate technology into teaching whenever possible, and whenever the mobile computer lab is available.

Professional Development

     Highly Qualified Teachers

All teachers and instructional paraprofessionals highly qualified with the exception of one teacher, who will be attempting to pass the AEPA math exam this summer. HPLS has another teacher that is not highly qualified but she does not teach a core course.

     HPLS Professional Development Summary

Professional development needs of teachers are based on school need, test score dissemination and planning processes, research using state, local, and school data, and through teacher survey.  

Teachers and paraprofessionals have budgets in which they are encouraged to take courses from local universities in areas of interest to them and their subject areas, and teaching methodology & curriculum.

Weekly professional development attendance for all teaching staff is mandatory.  Non-teaching staff participates in the cultural lessons and school-wide information sessions, especially those pertaining to students as support staff are often quick people who identify student needs. 

Most professional development is related to classroom instruction, but some is cultural and other development is offered in discipline and teaching, reaching, and prevention in needed areas identified by parents, teachers, students, and/or staff.

Professional development is offered weekly.  Teacher portfolios document developments.  Professional development ongoing and incorporated into the non-teaching Fridays for staff.  Teachers often have the opportunity to collaborate as a team.  New teachers are assigned mentors whom also meet during this time.

Professional development is provided by staff who have expertise in different areas.  Other PD sessions are held by administration who may be facilitating data or research-driven inquiry based sessions.  Some community resources are used for professional development, especially those pertaining to social issues.  HPLS also employs other professionals in education to provide development whenever determined and fiscally possible.  

All HPLS teachers have a designated 206 minutes of planning time weekly.  Teachers are encouraged to participate in cross-curricular and multi-content area studies.  Teachers are also encouraged to visit other teachers and provide feedback on teaching strategies and instruction.

Professional development is evaluated through survey.  Corrections are made as the year goes on to accommodate changing population and staff needs.

Family and Community Involvement

     Routine Parent/Teacher or School Communication

1) Test results are sent home

2) Individualized Study Plan (ISP) meetings are held with student, parent, family members, and teacher annually, sometimes bi-annually.

3) School report cards are distributed to parents quarterly

4) Bi-weekly grade reports are mailed home

5) Family nights and PT conferences are held to involve parents and aid in communicating specific information and/or to offer information or education in a certain area

6) Parents have 24 hour access to student grade and attendance data through usage of the Powerschool parent portal available from the Ha:san website.  Parents are given sign in information by the technology staff.

7) Ha:san newsletters are distributed whenever possible throughout the year 

8) 10 hours sponsor commitment to school is solicited from at least one adult family member per student yearly

9) 2 parents are members of the Ha:san Governing Board and facilitate information to the community of public announcement, school activities, and other public information.

10) Parent participation on school-level committees

11) Phone calls by teachers or parents

12) Teacher developed letters to inform parents of special projects and student needs for project completion

13) Testing recommendations and tips for parents are given to parents in an informational session each spring who have an AIMS testing student

     Parent, Family, and Community Involvement in Academic Progress of Students

Parents, family, and community members are encouraged to visit the school while it is in session as apart of HPLS’ Open Door Policy.  Some events are:  family nights, technology trainings, student recognition events, school activities (academic showcase, career fair, sports).  During ISP sessions, parents are interviewed briefly and asked to provide feedback of what the school could do to better the educational progress of his/her child.  This feedback is evaluated by staff and administration bi-annually.

     Health and Human Services

When a family need is identified, a referral is made to an appropriate community resource.  In addition, HPLS works with all local and Tohono O’odham, Pascua Yaqui, and other Native social service programs to meet the needs and documentation needs of students and their families.  HPLS does post that educational support is available for children aged three and under who have special needs and facilitates information to families who can use community resources that HPLS is aware of.  

HPLS also has a counselor on staff and contracts for other counseling services.  The school also participates in a referral program based in downtown Tucson.  HPLS participates and adheres to all aspects of Title I Homeless Student policies & procedures.

     Limited English Speaking Family Member Communication Methods

Most HPLS students’ family members speak English as a first language.  Some of the parents who speak Spanish are bilingual, so it is rare for the school to need translation services.  If a parent is only Spanish-speaking, we do have 3 staff members who speak Spanish and who are available to translate.

     Adult Education

Technology training is provided.  GED information is facilitated to parents and family members over the age of 17 who need a GED.  Parents are given guidance and education in aiding his/her student in the college application and Federal Pell Grant application processes.  Parent education sessions are scheduled for special topics throughout the school year and are offered in conjunction with parent/teacher conferences and other planned, school events.

     Community Activity Involvement

HPLS staff and students are involved in many community activities.  Some students have humanitarian pursuits, while other are involved in tribal events and groups, or special interest groups and causes.  Cultural activities central to Tohono O’odham and Pascua Yaqui Natives are often led by members of the HPLS student body.  The HPLS traditional singing group has also achieved recognition regionally.

     School Reputation in Community

The community views the school as a viable and positive alternative to schools in the Sells and Tucson area for their students.  They view the school as having the capacity to provide a quality education that will prepare the students for college and help students incorporate his/her cultural knowledge into his/her educational path.

School Context and Organization

     Vision and Mission Statement

From HPLS Student/Parent Handbook and large posters around school:  

Ha:san Preparatory and Leadership School is designed to serve as an academically rigorous, bicultural, and community-based high school for Native youth.  By infusing all aspects of the educational experience with elements of Tohono O’odham language, traditions, and Native history, the school nurtures individual students, helping them become strong and responsible contributors to their communities.

Review of the mission statement is annual, upon development and completion of yearly school/parent/student handbook.

     School Organization

Note:  HPLS has undergone some major transitioning in the past two years of operation.  School Organization has changed to grow with the developing needs of the district, in addition to contributing time and energy to our sister school, Ha:san Preparatory and Leadership Middle School.  But throughout this transitioning, teachers have continually stepped forth and made great strides in leadership for the pursuit of education for all.  Teachers continue to be the foundation of Ha:san Preparatory and Leadership School, and they are heavily involved in all aspects of school planning and curricular leadership.

Management Organization

Director – business manager and disciplinarian, would like to have more time for instructional leadership

Assistant Director – disciplinarian, student services essential staff member, data keeper, test facilitator, and events coordinator.

Business Manager – business manager, excellent all-around school grounds support person, school activity die-hard, and expedient business person on campus.

School Governing Board – upholders of the policies and procedures of HPLS and upholders of the school charter, compliance watchdogs

Teachers – Highly Qualified instructional leaders, hard-workers, curriculum innovators, interdisciplinary teaching masters, culturally sensitive, student responsive, good relationship builders

Support Staff – hard working, friendly, easy to get along with, helpful, will go the extra length to ensure student safety and fun on outings and events.

Consultants & Specialists – dedicated to HPLS community, well-developed relationships with students, committed to student success

     School Climate

The school is safe and orderly.  Disciplinary policies are published in the yearly Student/Parent Handbook and signature pages are collected through the 3rd Block Academic Support course.  This “Conduct Code” is also visible in large, quality poster print throughout the school and in classrooms.  There is a “No Tolerance” policy for drug and alcohol use and/or violence.

The Conduct Code outlines what behaviors fall under categories of:

Infractions – minor offenses to school conduct (public display of affection, disruptions, etc.)  


Serious Offenses – threatening behavior, disregard for policies, truancy, etc.


Extreme Offenses – Possession of drugs/alcohol, assault, theft, bullying, etc.

The Conduct Code then outlines consequences for each level of disregard for school policy.

     Student-Centered and Friendly

The school climate is Native student centered.  Students have an uncanny ability to accept their classmates for their strengths and weaknesses, with minimal instances of intolerance.  The school climate is very tolerant to students as individuals.  The climate enforces an academically rigorous environment where study skills are stressed and teacher expectations are high.  Students and staff have a long history of rallying together to make the school a great place for learning about academic subjects and Native culture and history.  

The school climate is friendly toward parents.  Front receptionists and contact people are friendly and helpful.  Many parents and community members, as well as past staff members in various parts of the country, remain very involved with the school and are drawn to the school because of its unique and diverse community of Native students.

School Budgeting and Financial

     Budgeting

The school budget is developed based on the student count.  State attendance payments are the greatest source of funding.  The administrative team evaluates data from the prior year by comparing spending and actual funding per allocation.  A final budget is produced each year for the following fiscal school year, and this budget is reviewed and approved, edited, or revised through the Ha:san School Board of Directors.  A chief financial officer manages the budget and revises it in cases of deficits in student enrollment.

The school operates on one budget for HPLS.  This budget is created by an administrative team and consultants when necessary.  Reporting and adjustments are reviewed on a monthly basis by the school’s Board of Directors and all budgets are reported to the State of Arizona Charter School Board.

     Priority of Resource Allocation

1. Instruction and Operations

2. Support Services (cafeteria, transportation, student services, etc.)

     Financial Progress

The past year was challenging for the school’s budget.  A building had been completely renovated in 2006-2007 and was not complete until fall 2007.  This set the school back drastically.  In addition, the school district expanded to include a middle school.  HPLS was instrumental in helping the HPLS Middle School in their first year and second year through operational aid.  If success were based on the ability to withstand high financial pressure, HPLS would be ranked high in progress.  But fiscally, HPLS is in a reconstructive era financially.  It looks hopeful for HPLS as new and returning administrative staff have bound together behind this consolidated plan.
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Current Data Sources:

ISP Parent and Student responses to survey questions

Parental interview documentation

AIMS Test Scores

Terra Nova Test Scores

Standardized Test Score Chronological Documentation

Teacher Survey

NCLB School-wide plan
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